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School Values and Ethos
At St John’s Green, we are deeply committed to creating a safe, inclusive, and nurturing environment where every child feels valued, respected, and secure. Our Behaviour and Relationships Policy is rooted in the principles of Trauma Perceptive Practice (TPP), recognising that behaviour is a form of communication and that understanding each child’s individual experiences is key to supporting their emotional wellbeing.
We embrace the Essex approach to understanding behaviour and promoting emotional wellbeing through our shared values of:
· Kindness and Compassion – the foundation of all relationships, fostering empathy, care, and a nurturing environment.
· Courage and Hope – empowering children to face challenges with resilience and optimism, supported by trusted adults.
· Identity and Belonging – ensuring every member of our community feels seen, heard, and celebrated for their uniqueness.
· Community and Connection – strengthening relationships within school, with families, and the wider world to build shared responsibility and support.
· Equality and Democracy – guiding our commitment to fairness, inclusion, and shared voice, ensuring everyone has the opportunity to thrive.
These values are embedded throughout our school policies and practices, shaping a culture where emotional wellbeing is prioritised and every individual is supported to flourish. We understand that children experience the world through their window of tolerance - a space where they feel regulated and secure. When this window is challenged, a stress response may emerge. Our approach is to co-regulate with compassion, helping children understand their emotions and develop lifelong skills in self-regulation.
We work in partnership with families and the wider community to provide diverse experiences and consistent support. Our goal is to nurture confident, compassionate, and respectful learners who contribute positively to their communities and the world. Above all, we prioritise the safety and wellbeing of our children, young people and staff, with every action underpinned by robust safeguarding procedures and a deep commitment to care.
School Specific Expectations
At our school, we believe that positive behaviour creates a safe, welcoming, and productive environment where everyone can learn and grow. Our standards of behaviour guide how we treat ourselves, others, and our school community each day. Below are the expectation standards agreed by the School Council and each class agree to and are reminded of them at the beginning of each year.  
-Be honest
-Be polite
-Be proactive in our learning
-Be respectful to others
-Present calmly in and around the school building
-Wear the correct school uniform each day
-Arrive at school on time each day
-Take responsibility for our own actions



A Relational Behaviour Model
At our school we adopt and use the relational behaviour model which is the approach from TPP.  The key principles are as follows:
· Behaviour is something to interpret.
· Children and young people are prone to make mistakes and highly responsive to the environment and context.
· Behaviour management is predominantly through relationships.
· Children/young people who don’t manage should be understood and included.
· Boundaries and limits are to keep everyone safe and to meet everyone’s needs.
· Rule should be developed together and adapted where needed.
· Consequences are only used within a process of restore and repair.
· ‘Inappropriate behaviour’ is a sign of unmet need, stress (difficulty in coping), lack of understanding and skills.
· The causes of the difficulties are mostly in the environment and within the context of relationships.
· The solutions lie in understanding what the behaviour tells us about the child/young person and their need.
· Practice and policy effectiveness is measured by wellbeing and the capacity to adapt and make reasonable adjustments to meet the needs.

General Expectations

We have high expectations for our children and young people, while recognising some children and young people have specific needs. The following expectations cover all times of the school day and where children and young people are representing the school out of hours or off site. This means we:

· encourage a positive attitude to learning within a safe, happy environment
· promote high expectations and enable children/young people to become independent responsible learners
· encourage a sense of respect for our community and our environment
· believe that clear, consistent routines and systems are essential to support children and young people’s development and ensure the health, safety and wellbeing of everyone in our school community.

It is everyone’s responsibility to remind and support children and young people where these expectations are not met. Equally it is important to comment positively when they are. Staff model expected behaviours, attitudes and habits.

Any behaviour that falls below the expectations of our school (e.g., disruption to learning, unkind or inconsiderate actions), will require some level of intervention. Remembering that every interaction is an intervention, it is important to remember that the strongest approach to support a child/young person is through their relationship with the adult. At all points we try to ensure we keep a strong connection with the child/young person having difficulties. We use positive recognition, as appropriate, to ensure the children or young people know we are still there, and we recognise their effort and any changes they have made.





At our school, staff ensure good routines are in place for:
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· Start and end of day
· Transition times
· Lining up incl. assemblies
· Getting changed for PE
· Moving around the school
· Break and Lunchtimes


What do we do to teach and promote positive management of behaviour?

At St John’s Green, we implement a clearly structured Behaviour Plan that sets out consistent expectations for all pupils regarding conduct within the school environment. This plan ensures that children understand what is expected of them and the consequences that may follow if these expectations are not met.
Positive behaviour is actively encouraged and celebrated through a range of recognition strategies. These are embedded in daily classroom practice, highlighted during assemblies, and reinforced through staff interactions across the school. Rewards may include, but are not limited to:
· Verbal praise
· Certificates awarded in assemblies
· Golden stickers
· Positive phone calls home 
· Additional playtime
· Special activities such as games or bubble parties
These incentives are designed to promote a culture of respect, responsibility, and kindness, reinforcing our school values and supporting the emotional wellbeing of every child.
We believe that all behaviour is communication, and it is our job as adults to understand what that behaviour is telling us.  We need to become ‘stress detectives’ and ascertain both why, and why now?  Finding the cause of the behaviour will help us to work alongside the child or young person in order to help them to regulate themselves both in the short term and in the longer term through developing strategies to aid their resilience.

Viewing behaviour as a learning process 

We fully understand that learning to regulate behaviour is a developmental journey. We know that children will naturally test boundaries, push limits and challenge societal norms as part of their growth and development. We know that children will respond differently to stress, boredom, lack of understanding, over-excitement and disappointment. For this reason, we know that behaviour mistakes are to be expected. 

We are also aware that behaviour can be a means of communication for many children and therefore out response must be rooted in empathy and understanding. 

To respond to these mistakes effectively and efficiently, our school behaviour plan provides a clear and consistent framework, outlining expectations for conduct and consequences if these have not been met. Using a relational model, we offer support, guidance, and co-regulation to help children develop the skills needed to manage their emotions and build resilience. As adults, it is our role to guide them in making positive choices, restoring and repairing relationships when needed, and maintaining a strong connection. We believe in the principle of “connection before correction”, ensuring that every behavioural response strengthens relationships and supports emotional wellbeing.
Our general responses to mistakes and incidents

As a school, we are committed to the use of restorative approaches, recognising their power in promoting personal growth and repairing relationships. These approaches do not avoid logical and proportionate consequences - such as the loss of privileges- but place equal emphasis on the importance of taking responsibility and working towards a constructive resolution for everyone involved. This may involve a sincere apology, followed by an act of kindness, helping to repair any harm caused.

Restorative practices encourage our pupils to reflect not only on the personal consequences of their behaviour but also on how their actions affect others. Through this reflection, children develop greater empathy and a deeper sense of accountability.

Our staff support children using psychoeducational approaches to help them understand how their brains work, especially in response to stress or emotional triggers. By co-regulating with the child, we guide them towards developing their own self-regulation strategies. This ensures that each incident becomes a learning opportunity, equipping the child with tools to respond more positively in the future. The effectiveness of this approach is reflected in the strong, respectful relationships that thrive throughout our school community.

As part of the "restore and repair" process, children are given the opportunity to demonstrate their remorse to the person affected by their actions. This expression of apology can take many forms - spoken words, a written note, a drawing, or a kind gesture.

While consequences are used where appropriate (see Appendix), our focus remains on helping each child take ownership of their behaviour and find a way forward. By supporting them in learning how to regulate their emotions and actions, we help prevent similar situations from recurring, fostering a safer and more supportive learning environment for all.

Using logical consequences

At our school, we recognise that consequences are a natural and important part of all behaviour- both positive and negative. Positive behaviours are acknowledged and reinforced with positive consequences, encouraging repetition of those actions. Similarly, when responding to unwanted behaviours, we apply consequences thoughtfully, with a focus on learning, accountability, and relational repair.
When applying consequences for negative behaviour, our approach is always grounded in an understanding of the stress response and how the brain functions under pressure. We take into account the child or young person’s individual context and use a relational model that prioritises repair, restoration, and connection.
Our school applies consequences guided by the following principles:
· Clarity – Adults clearly communicate that a consequence is being applied.
· Empathy – Responses are delivered with compassion and an understanding of the wider context.
· Fairness – Consequences are logical, consistent, and proportionate to the behaviour.
· Accessibility – They are appropriate to the child or young person's level of understanding.
· Safety – Consequences are designed to keep the pupil and others safe, and can be proactive based on previous learning.
· Relationship-focused – They protect and strengthen the relationship between adult and pupil, rather than damage it.
We understand that sanctions or punitive responses alone have limited long-term impact. For consequences to be effective, pupils must be supported to see a clear and logical link between their behaviour and the response. Wherever possible, consequences should relate directly to the incident and support the pupil in developing the skills to respond more appropriately in the future. These are tailored to the individual needs of each child or young person.
We find it helpful to think of consequences as falling into two categories:
· Protective consequences, which are used to ensure safety and prevent harm.
· Educational consequences, which support learning, reflection, and behaviour change.
Best practice suggests that protective consequences should always be accompanied by educational ones, as lasting change is unlikely without understanding and growth.
A detailed explanation of how consequences are managed in our setting can be found in the Appendix 1.
Protective consequences: these are required to protect the rights of others and keep a child or young person safe. At our school this may include:
· co-regulation to help develop self-regulation strategies
· increased staff ratio
· change of school day/timetable
· arrangements for access to outside space
· child or young person escorted in stressful situations
· differentiated teaching space

Educational consequences: at our school we use these to teach, encourage, support and motivate the child or young person to behave differently next time though better understanding. These should always be logical, appropriate and proportionate.  Examples include:

· ensuring the child or young person completes the task they have disrupted
· rehearsing/modelling situations through intentional teaching of prosocial behaviour
· ensure the child or young person assists with repairs where they have caused damage (when possible and practical)
· intentionally provide educational opportunities for the child or young person to learn about the impact of certain actions and behaviours 
· providing the child or young person with an opportunity to ‘put things right’ through a process of reflecting, repairing and restoring relationships.

[bookmark: _Hlk55826774]Use of suspension as a consequence
Our school still applies the protective and educational approach to consequences even if the outcome is suspension: protective as a suspension insists on a short-term change in routine and becomes educational when the provision is more personalised to meet the child/young person’s needs. 

Appropriate use of suspension is to allow the adults time to make the necessary adjustments to meet the needs of the child/young person going forward. This includes:
· reflecting, identifying needs and amending plans
· using the time to prepare psychoeducation or other appropriate interventions to support
· using co-regulation to develop self-regulation strategies.

We understand that whilst a suspension might mark a break from the challenge for school staff, this is often not the case for the child/young person. Reflection and restoration are still essential to enable to pupil and staff to learn from the situation, to not carry unresolved shame with them, and to remain hopeful for the future. 

To achieve this, suspensions are issued with kindness and compassion. At our school we will always explain why the suspension is happening, separate the child/young person from their behaviours and ensure they have a safe adult who provides unconditional positive regard. We also provide hope for their return by planning for their reintegration and providing opportunities for them to share their views.

Use of exclusion as a consequence

Our school considers the following principles/questions when considering exclusion:
· Is it absolutely necessary to exclude?
· Is it in the best interest of the child/young person?
· Is it in the best interest of the school community?

We also understand that the child/young person will likely remain within the local community. To sustain hope for the child/young person, exclusion is presented as a means of accessing an alternative safe space rather than a threat or punishment. 

On the rare occasion that exclusion occurs, our school ensures:
· Positive goodbye with closure for staff, child/young person and their family
· A robust handover between school staff to support the transition to the new school/setting
· Ensuring the child/young person takes all their work with them to share with their new teachers, demonstrating their achievements and what they are proud of
· Restoration opportunities in the new school/setting, repairing the child/young person’s relationship with education
· Encouragement to build new positive relationships to ensure a sense of belonging.

Harm from dysregulated (stress) behaviour	

Our school always prioritises the safety and welfare of all staff and children/young people, recognising that everyone is entitled to a safe and supportive environment. Any incident (verbal or physical) which compromises safety can be perceived as harmful. Our staff understand through training that this behaviour is not necessarily deliberate, rather it is often due to a stress response.

Supporting those who have been harmed

Our staff and children and young people receive the individual support they need in response to any incident where the behaviour has compromised the wellbeing of someone else, causing harm. Occasionally there may be times, despite all reasonably practicable measures being taken, when prevention is unsuccessful, and someone is harmed. At these times our school ensures that this person (adult or child/young person) is fully supported. 

We always consider the following: 
· are they physically safe and protected?
· do they need immediate first aid & medical treatment?
· is there a need for immediate police involvement?
· ensure they have the opportunity to talk about the incident either with a trusted person or other independent service 
· give reassurance to reduce feelings of guilt and/or anxiety   


Bullying

Bullying is defined as the repetitive, intentional harming of one person or group by another person or group, where the relationship involves an imbalance of power. 

Bullying is, therefore: 
· Deliberately hurtful 
· Repeated, often over a period of time 
· Difficult to defend against


	Type of bullying 
	Definition 

	Emotional 
	Being unfriendly, excluding, tormenting 

	Physical 
	Hitting, kicking, pushing, taking another’s belongings, any use of violence 

	
 Prejudice-based and discriminatory, including: 
 Racial 
 Faith-based 
 Gendered (sexist) 
 Homophobic/biphobic 
 Transphobic 

Disability-based 
	Taunts, gestures, graffiti or physical abuse focused on a particular characteristic (e.g. gender, race, sexuality) 

	Sexual 
	Explicit sexual remarks, display of sexual material, sexual gestures, unwanted physical attention, comments about sexual reputation or performance, or inappropriate touching 

	Direct or indirect verbal 
	Name-calling, sarcasm, spreading rumours, teasing 

	Sexual 
	Explicit sexual remarks, display of sexual material, sexual gestures, unwanted physical attention, comments about sexual reputation or performance, or inappropriate touching 

	Direct or indirect verbal 
	Name-calling, sarcasm, spreading rumours, teasing 

	Cyber-bullying 
	Bullying that takes place online, such as through social networking sites, messaging apps or gaming sites 






Managing Specific Types of Behaviour 

Racism and Prejudice 

St John’s Green Primary School take racism and prejudice behaviours seriously every time. We do 
recognise that incidents involving racism or prejudice may however vary in seriousness, and responses are guided by four levels of concern for this reason. Level 1 applies when no offence was intended or taken, but where a reminder about respectful behaviour is appropriate. Level 2 is used when hurt or distress was caused, though the behaviour is unlikely to be repeated; in these cases, support, education and reflection are prioritised. Level 3 is applied when harm occurred and the pupil responsible had previously been warned that such behaviour was unacceptable, requiring a more formal intervention. Level 4 addresses behaviour that causes substantial hurt or distress, is rooted in clear hostility or prejudice, and/or is likely to be repeated; these incidents trigger a serious and proportionate response in line with safeguarding and disciplinary procedures. Across all levels, the school is committed to fostering safety, inclusion, and accountability.

Off-Site Behaviour

The school community recognises that pupils represent our values both on and off site. When pupils are engaged in any school-organised or school-related activity (such as trips, events, or travel to and from school), or are identifiable as members of our school (e.g., wearing school uniform), they are expected to act in ways that reflect respect, safety, and responsibility.

If behaviour outside school does not meet these expectations, the school may use restorative or proportionate sanctions where this behaviour:

· Impacts the wellbeing or safety of others,
· Disrupts the calm and orderly running of the school, or
· Could reasonably affect the reputation of the school community.

Any response will be fair, consistent, and focused on learning from the incident. Actions will only be taken when pupils are under the lawful care or supervision of staff (for example, during a school-organised activity).

Online Behaviour

The same values of respect, kindness, and safety apply in digital spaces. The school may address online behaviour when it:

· Causes or risks harm to another pupil,
· Affects relationships or learning within the school, or damages the school’s reputation.
· Sanctions or restorative measures will be proportionate and focused on education, accountability, and repair. These will only be applied when the pupil is under the lawful supervision of school staff.




Suspected Criminal Behaviour

When a situation arises that may involve criminal behaviour, the school’s response will prioritise safety, fairness, and due process. An initial assessment will be made to decide whether the matter should be referred to the police. Any relevant evidence will be preserved appropriately. If police involvement is necessary, a member of the Head’s Team will make the report. While the school will not interfere with police proceedings, it may continue its own supportive or disciplinary processes - ensuring these do not conflict with legal action. If a referral is made, the Designated Safeguarding Lead (DSL) will also consider whether a report to children’s social care is appropriate to safeguard the pupil’s wellbeing.

Zero-Tolerance Approach to Sexual Harassment and Sexual Violence

Our school is committed to a culture of respect, safety, and dignity for every pupil. All concerns or incidents of sexual harassment and/or violence will be taken seriously and met with a timely, proportionate, and supportive response.

Pupils are encouraged to speak up about any behaviour that makes them feel uncomfortable—no matter how minor it may seem. Every report will be:

· Listened to with empathy and care,
· Responded to in a way that is proportionate, considered, and supportive, and
· Decided upon on a case-by-case basis.
· Clear procedures are in place for:
· Responding to and recording reports,
· Carrying out risk assessments, where needed, and
· Deciding whether to manage internally, refer to early help, contact children’s social care, or involve the police.

Further guidance is available in our Child Protection and Safeguarding Policy

Safeguarding

Our school understands that changes in a pupil’s behaviour may be a sign that they are in need of support or protection. We are alert to the possibility that misbehaviour could be linked to a pupil experiencing, or being at risk of, significant harm.

In such cases, we follow the procedures outlined in our Child Protection and Safeguarding Policy. This includes considering appropriate responses such as pastoral support, early help intervention, or making a referral to children's social care, depending on the individual circumstances.

We have a robust system in place for recording incidents. All behaviour and safeguarding concerns, along with the actions taken, are logged using CPOMS, our secure online platform. This information is used to provide strategic oversight, inform decision-making, and regularly review and improve our practice.



Physical intervention (control and restraint) 

At our school we make sure we are aware of our duties of care and follow the law. The law states that it is permissible to use reasonable force to prevent children and young people committing an offence, injuring themselves or others, or damaging property, and to maintain good order and discipline in the classroom.   The latest guidance from the DfE can be found here: DfE Behaviour in Schools February 2024

The use of physical intervention techniques is only one aspect of co-regulation and is usually the last resort when it is deemed absolutely necessary. It may resolve a short-term situation, but the long-term aim must be to help the child or young person to be able to self-regulate during times of stress.

If such actions are necessary, the actions that we take aim to use the minimum amount of force necessary for the minimum amount of time necessary. Where physical intervention is needed, this is recorded and reported immediately to the head teacher. 
[bookmark: _Hlk79665570]
Where it has been deemed necessary to use a restrictive physical intervention, the detail of this should be accurately recorded on CPOMS. 

How we support children and young people with SEND and additional Social, Emotional and Mental Health needs

At St John’s Green, we acknowledge that some children and young people will have, at times, additional needs. We recognise that children and young people may experience a range of social, emotional, mental health needs which present themselves in many ways. These may include children and young people displaying challenging, disruptive or stress-related behaviours. These behaviours may also reflect underlying social interaction difficulties, sensory or medical needs or clinically diagnosed needs such as attention deficit disorder, attention deficit hyperactive disorder, foetal alcohol disorder or attachment difficulties. 

We will always endeavour to understand behaviour, support emotional wellbeing and make reasonable adjustments to our provision to support progress and engagement using a variety of strategies developed with key adults within the child/young person’s life (staff, family, professionals) in order to best meet their needs. In Essex, this is done in the context of One Planning.  We also recognise the needs of children and young people with Special Educational Needs and Disabilities (SEND) and follow the policies and procedures associated with supporting these children and young people, including but not limited to, the SEND code of practice, Equal Opportunities and Disability Act. 

Recognising that ‘flexible consistency’ allows for personalisation and reasonable adjustments, staff in our school are trusted to apply this policy with discretion through their knowledge of the child/young person’s context. This includes integration between policies which enables staff to seek the views of internal school leads for SEND, Mental Health, Pastoral Support and Safeguarding to ensure that use of all the policies enable a fair and informed decision.

We understand that the communicating behaviour(s) most likely comes from a place of stress which may come from anxiety, fear or as a result of a barrier to learning. We have a duty to strive to help children and young people to return to a place of regulation, within their ‘Window of Tolerance’, as only then will the child or young person be in a place to learn, connect and thrive.

Considering whether a pupil displaying challenging behaviour may have unidentified SEND 

The school’s special educational needs co-ordinator (SENCO) may evaluate a pupil who exhibits challenging behaviour to determine whether they have any underlying needs that are not currently being met. 

Where necessary, support and advice will also be sought from specialist teachers, an educational psychologist, medical practitioners and/or others, to identify or support specific needs. 

When acute needs are identified in a pupil, we will liaise with external agencies and plan support programmes for that child. We will work with parents to create the plan and review it on a regular basis. 

Pupils with an education, health and care (EHC) plan 
The provisions set out in the EHC plan must be secured and the school will co-operate with the local authority and other bodies. 
 If the school has a concern about the behaviour of a pupil with an EHC plan, it will make contact with the local authority to discuss the issue. If appropriate, the school may request an emergency review of the EHC plan. 

Supporting Pupils Following a Sanction

After a sanction has been applied, the school will focus on helping the pupil to reflect, repair, and successfully re-engage with learning and the school community. Our aim is to ensure that every pupil understands how to make positive changes and feels supported to meet our shared expectations.

Supportive strategies may include:
· Reintegration meetings to rebuild relationships and set clear next steps
· Regular check-ins or daily contact with the Family Support Team to provide ongoing guidance and encouragement
· Personalised behaviour goals that help pupils recognise progress and celebrate success

Searching, screening and confiscation 

Any prohibited items (listed in section 3) found in a pupil’s possession will be confiscated. These items will not be returned to the pupil. 
We will also confiscate any item which is harmful or detrimental to school discipline. These items will be returned to pupils after discussion with senior leaders and parents, if appropriate. 
Searching and screening pupils is conducted in line with the DfE’s latest guidance on searching, screening and confiscation. 

Our principles – What We Do as Adults

Governing Board
· Reviews and approves the school’s written behaviour principles (see Appendix 1).
· Ensures the behaviour policy aligns with the school’s values and legal duties.
· Works with the headteacher to regularly review and evaluate the policy’s effectiveness.
· Monitors implementation and holds the headteacher accountable for fair and consistent application.

Heads Team
· Reviews and approves the behaviour policy alongside governors.
· Ensures the school environment supports positive behaviour and effective responses to poor choices.
· Oversees consistent implementation across all staff and pupil groups.
· Provides clear induction on behaviour culture for new staff, including TPP training.
· Offers behaviour management training, including for SEND and mental health needs.
· Ensures the behaviour policy aligns with the safeguarding policy.
· Monitors behaviour data (CPOMS) to check for disproportionate impact on any pupil groups
Teachers and Staff
· Create a calm, safe, and respectful learning environment.
· Set and maintain clear boundaries for behaviour.
· Apply the behaviour policy consistently using a trauma-informed approach.
· Communicate expectations and model positive behaviour and relationships.
· Adapt responses to meet individual behavioural needs.
· Reflect on how their behaviour influences school culture.
· Record incidents promptly on CPOMS.
· Challenge pupils to meet expectations, with support from SLT when needed.
Parents and Carers
· Familiarise themselves with the behaviour policy and support it at home.
· Help their child follow school expectations.
· Inform the school of any changes affecting their child’s behaviour.
· Raise and discuss concerns with the class teacher promptly.
· Participate in pastoral work following incidents, where appropriate.
· Raise concerns constructively while working in partnership with the school.
Links with other policies 

This behaviour policy is linked to the following policies: 

· Exclusions policy 
· Child protection and safeguarding policy 
· Physical restraint policy

Further Guidance
[bookmark: _Hlk33094046]
1. Keeping children safe in education 2023 (publishing.service.gov.uk)

2. Behaviour in schools’ guidance Sept 2022

3. Reducing the Need for Restraint and Restrictive Intervention June 2019

4. Suspension and Permanent Exclusion Sept 2022

5. Searching, Screening and Confiscation July 2022

6. Positive environments where children can flourish (2021) 

7. Creating a Culture: how school leaders can optimise behaviour (DfE, 2017) 
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Appendix 2
Three Stages to Supporting the Understanding of Behaviour – A TPP guide

‘A significant proportion of children and young people may need educators to anticipate possible stressors in the normal course of the school day, and to help prevent and manage these.  A working assumption for highly fearful or aggressive behaviours, should be that the child or young person has, or is, experiencing stress/distress. It is important and helpful therefore to understand ‘challenging behaviour’ as a communication or sign of distress or fear.  Subsequently this should lead adults to offer different, alternative and more helpful resources which can ensure interventions are supportive and nurturing rather that punitive or shaming.’                                                                                                            
TPP Trainers’ Manual page 5


	Stage 1

Use the Emotional Pot to get to know the child and the family the big picture (holistic sense)

Adopt an attitude of curiosity and reflect on the child’s circumstance. Sensitively involve all parties who know the child well to gather information. For some CYPs this might involve pupil or parent interview as well as reflection with the staff members working with the child in school.

	[image: A large vase with a couple of people running

AI-generated content may be incorrect.]

	Stage 2

Be the Stress detective to find/observe/notice the stressors across the day

 Stressors could be related to the time of day (when a CYP is hungry or following transitions), places or curriculum subjects, other people (adults and peers). Explore all variables that exist within the CYP’s day to notice commonalities and differences.

	[image: A hat with a magnifying glass and pencil
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	Stage 3

Analyse and plan to enable informed co-regulation

After gathering assessment information, begin to make a plan for how to support the CYP’s co-regulation. Recognise that the adults will need to change their behaviour first. 

	
[image: Image result for clipart turning tap on][image: A brown and black vase with a running people on it
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These 3 stages are explained in more detail below and can be used collaboratively in your school/setting to enable you to more effectively support the child or young person. 


[image: A large vase with a couple of people running
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Use the Emotional Pot to see what’s filling it up.

· Why? Why Now?
· What’s happening? What’s happened? What’s going on? (Include assumptions)
· Feelings: How might they or how do they feel in response to these things?
· Thinking: How might they be thinking? What might they be thinking?






Appendix 3 - A Tool for Understanding and Reframing Behaviour

	[bookmark: _Hlk47603779]Describe the behaviour
Review and be curious

	Reframe the Behaviour
from for example: “He’s just lazy” or
“She just wants to get attention” 
to something more helpful.
Examples of reframing-

	Reflections
How is this behaviour understandable?
What’s getting in their way/what are the barriers?
How can we help?
	Adult response
What do we need to intentionally teach? 
Find the barriers and remove them

	Be the stress detective
· why and why now?

What is the typical adult response?
· Is there an adult response plan?

· Is the plan helpful, shared, used and understood?

· Is there a personalised stress/distress management plan?

Consider the environment
Is there adequate differentiation for learning and sensory needs and personal strengths

How are rules shared, talked about and explained?


	Avoidant: in ‘fight/flight’ survival mode

Defiant: in ‘fight/flight’ survival mode, coping with threat

Aggressive(controlling): outside window of tolerance. Dysregulated in the hyperarousal state as a result of becoming distressed. Now in ‘fight’ survival mode, adaptive strategy to manage underlying vulnerability e.g. fears, anxieties, helplessness, confusion, shame, or feeling frightened 

Attention seeking: attachment/connection needing: they need time and attention for something in that moment (they do not feel safe and secure yet and trying to gain a sense of belonging)

Withdrawn: cautious possible indicator of an emerging ‘flight/hypoarousal and or freeze’ response being used to cope with the situation

Rude: self-protective: “I need you to know how I feel so I’m going to make you feel like it too so you will help me”, or “I don’t think you like me/don’t care”. In fight mode.

Not engaging:  doesn’t feel safe yet. possible indicator of an emerging dysregulation response being used to cope with the situation.
	The impact of trauma
For example-How have any adverse experiences affected their ability to trust, share attention? (confirmed or assumed)

Feelings fuelling the behaviour
Is the child/young person projecting their feelings onto you? Are you inadvertently re-enacting previous relationships? Are you too distressed by the behaviour to co-regulate?

Attachment history- what is their survival strategy?
How have earlier experiences shaped the child/young person’s preference for connecting with others? How is this being challenged/affirmed?

Social development
Can they play with or are they better alongside? Can they share and negotiate? Do they show empathy?

	Structure and Predictability
Visual routines, preparation for transitions, opportunities for sensory input and relaxation

Adapt the learning 
Small steps, time limited, clear and realistic expectations, choice and use the child/ young persons’s strengths Rhythmic/repetitive intervention/support.

Relationships with the staff
Compassionate and kindness in the greetings, verbal language and body language; genuine empathy for tough times, exploration of feelings, use of regulate/relate/reason. Use PACE.

Relationships with peers
Role playing and social stories, mentors, clear roles in any group activity, reduce competition, increase play and fun.







Appendix 4: STAR Analysis


	Setting (describe what was happening in the environment):





	What staff could do differently in the future.

	Trigger (or stressor) What happened around the child directly before incident:
 



	

	Action (communicating behaviour- Physical or verbal):




	

	Response (of the adult) How was this situation dealt with:





	

	Setting (describe what was happening in the environment):





	


Appendix 5: Adult Response Plan

	Window of Tolerance

What the child/young person is like when regulated, calm and engaged? 

	How best to support and maintain this and support regulation



	Dysregulation

What are the first signs that things are becoming too stressful?


	Strategies to support and to co-regulate






	Hyperarousal

What are the communicating behaviours?
	Interventions necessary to support and co-regulate 







	Hypoarousal

What are the communicating behaviours?




	Interventions necessary to support and co-regulate 






27

image1.emf



image2.png
Expectations and Values

~Community and Connection

~Equality and Democracy.

OurValues
~Kindness and Compassion
~Courage and Hope

“Identity and Belonging.

At Stlohn's Green, we are expected
-Be honest
-Be polite

~Be proactive in our learning
-Be respectiulto others
~Present calmly in and around the school building
“Wear the correct school uniform each day
~Artive at school on time each day.
Take responsibilty for our own actions

Our Learming Powers
Motivation
Reflection

Colsboration
Making links

Resilience

We Q@

Maths

sy b

Rewards

Stickers, Award in assembly, ‘BUBble party, extra OPAL time, Team points, allocated free play’ slots, table points, games parfies, positive phone calls home, written praise sent home.

Stage 1

Stage?

Actions

Actions

< Inarruping the msson

* Not ontask sndwasting time

« Taking uhit th tescher s talking ordurig
sssembly

* Disracting otherchikdren

* Making ritating nses, gestresor actions

* Unsafe movement around the lassraom fschool

* Deiberstely dropping itr/food

* Hot llowing childrento join i games

* Intarfering with snother perzan's progerty

* Cantinuing o pay sfer thebel

* Not iming up spprogeistely

« Being inschool t rask tmes without
permission

< Parsitantstags 1bshavour

«Defberatelynot complating taskset

« Winor deiberate damage to nother chill's or
school property

* Disraspectul dalogue about another chikd or
saur

*Swaaringin anon sggrassive way.

* Misuse o clasroom squipment e 5. dangerous
useofscisors,sharpering the wrongand ofa
pencintantonaly.

Thrawing o icking otjects inthe lssroom

« Wisuse of il

*tying

Pl ighting

Consequences

Consequences

< Reminder of sxpectators
* Aquistword

* Reminder o the schoolrufes

* Redivecton

* Moving o sncther workingsres (i own clss)
* Reporc o tescherfnecessary

“Neroatwamire
loltion i sncther clss withi the yesr roup.
* Isoation or part o plytime~ breaklunch
* Loss ofprivisges
* Teachar informed
£ logue ithteacher
* Informl dislogue vith parert:
* Team lesdar nformed
* Team leader intervention f necassary
* Benaviourogged on CFOMs

* Actons wtich sffect he hesin, sfety weffare

* Physicalviolenerasuting insctual physical.

Persstant stage’s benaviour

orlearring of membersof theschoal
community

Consequences

* Benaviourlogeed onCPOMS

« Parentinformes

* Formal mesting ith a member f the Heads
“Team and parents  devise acion plan

* intermal xciusion

* Luncreime Exciusion

* FoxedTerm Exclusion

« Permanent Excision

* Governor iniaement

* Local Authority support

exploredrequested/implementad





image3.jpeg




image4.jpeg




image5.png




image6.jpeg




image7.jpeg
® 9




